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Today we will: 

 Update you on TS3 and discuss the 

aims of our HIPs initiative 

 

 Learn from the California State 

University (CSU) system and the 

Tennessee Board of Regents (TBR) 

about implementing and scaling HIPs 

 

 Highlight content that focuses on 

implementation and approaches to 

scaling HIPs 
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Currently, 21 systems and over 150 institutions compose TS3 
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Our goal is to dramatically boost completion by harnessing the 

power of systems, collective impact and improvement science 

  Make the work problem-specific and user-centered 

  Variation in performance is the core problem to address 

  See the system that produces the current outcomes 

  We cannot improve at scale what we cannot measure 

  Anchor practice improvement in disciplined inquiry 

  Accelerate improvements through networked communities 

1 

2 

3 

4 

5 

6 

Source: Bryk, Gomez, Grunrow, LeMahieu, 2015 
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To do this, TS3 has adopted three evidence-based interventions 

that are proven to move the needle on student success 

Guided Pathways  

Using Predictive Analytics 

High Impact Practices  

For All Students 

Redesigning the  

Math Pathway 

 Interventions were chosen based on: 

 Having hard evidence 

 Improving student outcomes 

 Closing equity gaps 

 

 TS3 is designed to: 

 Allow for flexibility in 

implementation 

 Create common definitions of 

success and minimum thresholds 

for adoption and diffusion 
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We have an aims statement that is being used to guide our 

implementing and scaling efforts 

High Impact Practices  

For All Students 

What’s  

exciting 

What are the 

challenges? 

▪ Structured forum to share what’s working 

▪ Standard measures of quality to assess what’s working across 

systems 

▪ Need for more specificity on what this would look like at scale: 

– Codification 

– Scaling select interventions 

– Shared measures 

AIM: “Create a body of evidence toward imputing causality and thus be better 

able to scale and target high impact practices.”  
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Focused 

Guided 

Disciplined 

Networked 

Sustainable and 

scalable improvements 

are typically: 

Source: Bryk, Gomez, Grunrow, LeMahieu, 2015 

Through the creation of a networked improvement community,  

we hope to facilitate the adoption and scaling of HIPs across TS3 
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Poll: We want to hear from you! 

 
 

 What are the most important keys to 

successfully implementing and scaling 

HIPs across your system or institutions? 

(Choose two)  
 

 

 

 

 What are the biggest barriers to 

successfully implementing HIPs across 

your system or institutions? (Choose 

two)  



Taking Student Success to Scale: 

 High Impact Practices 

August 11, 2015 

Webinar 

 

Audrey Hovannesian, EdD 

Associate Director of Assessment  

Student Engagement & Academic Initiatives and Partnerships (SEAIP) 

 CSU Office of the Chancellor 



• Established in 1887 

 

• 23 Campuses  

 

• Over 440,000 students 

 

• Over 40,000 staff and 

faculty 

 

• Largest campus 

enrollment 37,000 



K-12 

Graduation Initiative 

opportunity 

quality 

success 



  baseline 2025 target 
Six-year graduation rate 51% 60% 

Four-year graduation rate 16% 24% 

Gap by ethnicity 14 points 7 points 

Gap by Pell eligibility 11 points 5 points 

Transfer four-year rate 70% 76% 

Transfer two-year rate 27% 35% 



0 0 1 1 2 2 3+ 3+ 

Latino/a not Latino/a 

38% 

55% 

49% 

63% 
65% 

68% 

73% 

69% 

Source:  CSU Northridge 

Institutional Research 

August, 2010 

Graduation Rates by Ethnicity and participation in High-Impact Practices 



Participation in HIPs CSU Systemwide 

Study 

Abroad 

Research 

with Faculty 

Service 

Learning 

Internship Capstone 

Native 

Transfer 

Source:  AAC&U and 

NSSE Special Analysis 

May, 2009 

17 

12 
10 

7 

53 

44 

51 

39 

34 
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First-Year Seminars and Experiences  

Intrusive Advising  

Learning Communities  

Undergraduate Research  

Service Learning, Community-Based Learning  

Internships  

Capstone Courses and Projects  

Common Intellectual Experiences  

Diversity/Global Learning/Study Abroad  

Collaborative Assignments and Projects  

Writing-Intensive Courses  

Early Alert 

Mentor Services  

Summer Bridge  

Summer Transition (non-EOP summer bridge experiences) 

Supplemental Instruction  

Coordinated Student On-Campus Employment 

Pedagogy Sphere  

Integrated HIP 



• Rubric/scoring 

system 

 

• Available to the 

public 

 

• Comments/feedback 

please 



Minimum 

Definition 

Measures of 

Campus Climate  



assessment 

record management 

record 

creation 



First Year 

High Impact Practice Delivery  

Second Year 

Third Year 

Fourth Year… 

Sixth Year 

HIP Concerns  

Selection Bias 

Lack Valid 

Metrics 

Too Quick to 

Label HIPs 

Programs too 

small to scale 

Equity Issues 



C
M

S
 

capture store display 

Academic and Student Success Programs (“ASSP”) 

Gates-funded “Preparing to Scale High-Impact Practices” 

Student Success Data Dashboard 

“Data Readiness” and “Action Research” grants 

Support for campus-based “Dashboard Leaders” 



JAN 

Preparing to Scale High Impact Practices (HIPs) Project   

Timeframe: Short-term 8 month project 

Goal: Scale HIPs and track HIP participation and levels of engagement in baseline 

student data 

 



JAN MAR 

Pilot Partners  
CSU/Gates 

Foundation Preparing 

to Scale High Impact 

Practices Project 

Model Campus  
Inform initial tracking 

process  

Project Campuses 



HIP Implementation Model 



STEP 1: Create a HIP TaskForce 



STEP 2: Inventory HIPs 



HIP Model: Step 3- Status Designation 



HIP Model: Step 4- Development 



HIP Model: Step 5-Assessment  



• Began in 2013-2014 

  

• $7.2 million annual 

continuous 

allocation from the 

Chancellor 

 

• 15 CSU campuses 

 

• 44 distinct High 

Impact Practice 

programs 

 

• HIP “nursery”  



PLAN: Identify ASSP 

campus programs and 

create transparent 

practitioner learning 

community environment  

ACT: Programs 

complete improvement 

plans based on external 

and internal 

assessment findings 

DO: Engage in annual 

assessment cycle, 

conduct campus visits, 

hold digital and in=person 

meetings/trainings 

ACT: Programs 

complete improvement 

plans based on external 

and internal 

assessment findings 

P-D-S-A 

Plan-Do-Study-Act 

Testing Changes 

The Plan-Do-Study-Act 

(PDSA) cycle is shorthand 

for testing change in the 

real work setting- by 

planning it, trying it, 

observing the results, and 

acting on what is learned.  

This is the scientific 

method used for action-

oriented learning.  

ASSP Practitioner Learning Community 
Engages participants in iterations of a short-term Improvement Science model to 

test change and identify improvement. 



Setting Aims 
Improvement requires setting aims.  The aim should be time-specific 

and measureable; it should also define the specific population of 

students that will be affected.   
 450,000 CSU students  

 Assist CSU Graduation Initiative Goals & identify effective HIPS 

 Annual assessment cycle of 44 ASSP programs 

Selecting Changes  
All improvement requires making changes, but not all changes result in 

improvement.  Organizations therefore must identify the changes that 

are most likely to result in improvement.    
 Define HIPs within the CSU 

 Identify common HIP measures, program components, outcomes, metrics 

 Validate existing taxonomies  

 Identify national HIP partners 

 Create a HIP library of related literature  

 Increase HIP research, publication, and presentations  

Establishing Measures  
Teams use quantitative and qualitative measures to determine if a 

specific change actually leads to improvement.   
 CA CSU Student Success & Accountability Metrics  

 ASSP HIP Operational Outcome Sets 

 ASSP HIP Student Outcome Sets 

ASSP  

Practitioner Learning Community  



JAN MAR 

Pilot Partners  
CSU/Gates 

Foundation Preparing 

to Scale High Impact 

Practices Project 

Model Campus  
Inform initial tracking 

process  

Project Campuses 

Academic & 

Student Success 

Programs 

(ASSP) 





Outcome Sets 
 

• CA CSU Student Success & Accountability Metrics 

• Operational Outcomes Set 

• Student Outcomes Set 



ASSP Assessment 

Committee Members  

Name  Title  Institutional Affiliation  

Susy Cuevas  Student Representative CSU Long Beach & 

Chancellor’s Office  

Audrey Hovannesian, EdD  Associate Director of 

Assessment  

Chancellor’s Office  

Jillian Kinzie, PhD  Associate Director Center for Postsecondary 

Research, and NSSE 

Institute and NILOA Senior 

Scholar 

Marita Mahoney, PhD Director, COE Office of 

Assessment and Research  

CSU San Bernardino  

Bonnie Paller, PhD  Professor of Philosophy, Former 

Director of Assessment  

CSU Northridge  

Dan Shapiro, PhD Interim Director, Teaching, 

Learning, and Assessment  

CSU Monterey Bay  

Roy Stripling, PhD  Director of Student Success  CSU Bakersfield  

Evelyn Young, EdD  Executive Assistant to the 

President  

Chancellor’s Office  



ASSP Program Rubric  



HIP Implementation Model 



www.calstate.edu 

http://www.calstate.edu/
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Questions? 



SUPPORTING THE 

COMPLETION AGENDA: 

ENGAGING STUDENTS 

WITH HIGH-IMPACT 

PRACTICES 

Tennessee Board of Regents 



TBR INITIATIVES 

 Complete College Act 

 Drive to 55 

 Community, Belonging and Inclusion (CBI) 
as one Priority Strategy under the TBR 
Strategic Plan 



PROJECT DESIGN 
 Literature Review and Best Practices 

 Working groups for Service Learning, Study Abroad, Internships 

 Each campus represented, appointed by VPAA 

 March, April, May meetings to develop taxonomy 

 AAC&U Institute Team for TBR 

 Representative from each working group 

 Review of taxonomy drafts by content experts 

 Design of TBR Implementation Plan 

 Final draft review by working groups 

 Presentation to subcouncils for feedback 

 Institutions  will be asked to complete self-study as part of institutional briefings in Fall 
2015. 

 





SAMPLE TAXONOMY: SERVICE 

LEARNING 

 Minimum Definition of Practice:  
Service-learning is a teaching and learning strategy that 
integrates meaningful community service with instruction 
and reflection to enrich the learning experience, teach 
civic responsibility, and strengthen communities. 
Curriculum includes structured field-based “experiential 
learning” alongside community partners, which 
reinforces course learning outcomes. Within the TBR 
System credit-bearing service-learning designated 
courses are incorporated into general education or 
college core requirements for a degree program. 

 



ESSENTIAL CHARACTERISTICS 
Institutional Commitment  

Faculty Commitment  

Infrastructure 

Curriculum Integration 

Duration/Time on Practice 

Scope of Activities/Interdisciplinary 
Focus 

Scale 

Integration with other HIP  

Equity in Access  

Campus Assessment Plan 



SELF-STUDY GUIDE 
Program Element Milestone 1 

Institutional Commitment 

  Minimal  support for SL 

SL does not integrate elements of HIP best practices 

Institution does not belong to any national associations/conferences 

Minimal professional development opportunities  

  Minimal funding for grants, release time, faculty stipends, or operational expenses 

      

Faculty Commitment 

  Less than 1% faculty teach SL designated courses 

Minimal faculty serve on campus SL advisory board/committee 

Minimal faculty participate/present at conferences or conduct international research 

    SL is not recognized as part of the tenure/promotion process 

      

Infrastructure 
  

Minimal faculty involvement, no informal or formal Advisory Board/Committee 

Minimal number of SL opportunities offered 

Few dedicated staff or office space for SL 

      

Curriculum Integration 

Minimal academic department involvement in SL, faculty work unilaterally   

Minimal support by academic departments 

Minimal number of non-traditional courses offer SL components 

  Minimal curriculum integration  

      

Duration/Time on Practice   Less than 10 hours of service as part of course 



Program Element 

Institutional 

Commitment 

  

Faculty Commitment 

  

  

Infrastructure 

  

Curriculum 

Integration 

  

Duration/Time on 

Practice 

Milestone 3 

Extensive institutional support for SL 

Institution has fully integrated elements of HIP best practices 

Institution belongs to 3 or more associations and is active; CC 2 

Administration fully supports and funds professional development opportunities.  

All operations and faculty/staff support are fully funded; grant and scholarship opportunities 
are available to students and faculty 

  

More than 2%  faculty regularly teach SL designated courses 

Consistent, widespread faculty representation on campus SL advisory board/committee 

Consistent, widespread participation/presentations at conferences or conduct international 
research 
SL is recognized in the tenure/promotion process 

  

Formal Advisory Board/committee than meets regularly 
Extensive range of SL opportunities offered 

Dedicated SL office, fully or sufficiently staffed 
  

Extensive number of academic departments involved with SL, including faculty and 
administrators 

Academic Departments routinely support and encourage student involvement in SL 

Extensive number of non-traditional courses offer SL components (i.e. STEM/Workforce 
Development/Honors) 

Extensive curriculum integration  

  

20 hours of service or more as part of course 



Scope of 

Activities/Interdisciplinary 
Focus   Minimal number of SL offerings with few academic and geographic choices 

      

Scale 

Integration as part of orientation or select FYE/GE courses, but not required of all 
freshmen 

Between 1 - 2% total students participate annually in SL courses 

No specific attention paid to underrepresented student participation in SL courses 

  Students are limited by academic level (i.e.. Graduate Students/Seniors/Capstone) 

      

Integration with other HIP   SL program offers no integration with other HIP 

      

Equity in Access 
  Distribution across 29% or less of division/colleges 

  
Minimal options or support for underrepresented students (ex: range of costs, range 
of durations, scholarships) 

      

Campus Assessment Plan 

  
Minimal annual administrative review of courses/very little individual assessment is 
completed by SL participants  

Little or no identification of course outcomes, little or no connection to 
division/program outcomes or institutional outcomes 

  

Utilize 1 assessment type: Student achievement data, equity assessment (cross 

divisional and cross demographic), and direct/indirect assessment of student 
perceptions (NSEE, CCSSE, eportfolio, course learning outcomes) 



PURPOSE AND USE OF 

TAXONOMY 

 Institutional self-study of specific high 
impact practice 

 Identification of areas for growth 

 Coding of minimum definition in Banner 

 Identification of institutional assessment 
and data collection 

 



EXAMPLE IMPLEMENTATION OF HIP 
 THE HIP: College Success Course  

 required for all first-time full-time freshman 

 course enrollment by academic cohort and/or major 

 standardized curricular elements 

 educational planning and reflection 

 career exploration and reflection 

 

 HIP within the HIP: ePortfolio adoption  

 Activities linked to Institutional Learning Outcomes 

 Quantitative Reasoning 

 Information Literacy 

 Written Communication 

 

 And Another HIP: Experiential learning/service-learning course requirement  
 

 

 

 

 

 



INSTITUTIONAL BENEFITS 
 Supports TBR Strategic Plan  

 Community, Belonging and Inclusion (CBI)  

 

 Supports the Drive to 55 

 

 Supports the Completion Agenda  

 Increases in student engagement  

 Increases in equity of engagement   

 Increases in opportunities for educational advising and career exploration 

 HIPs course data can be used as benchmark data points 

 Supports faculty in redesign of critical/milestone courses   

 Collection of comparable institutional learning outcome data  

 Collection of data from HIPs to support retention and graduation initiatives 

 

 Supports TN Promise students’ requirement of civic engagement 

 

 Impact on Performance Funding outcomes through increased engagement, retention, and completion 

 

 

 

 



NEXT STEPS 
 Feedback 

 Campus Implementation 

 Data Collection 

 Phase 2 Fall 2015 

 Learning Communities 

 Undergraduate Research 

 Badging 



KEYS TO SUCCESS 

 Institutional and faculty engagement in a democratic 

process 

 Adding value to ongoing efforts 

 Facilitation of the process 

 Focus on encouraging and rewarding  institutions and 

faculty  
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Questions? 



Today we will: 

 Update you on TS3 and discuss the 

aims of our HIPs initiative 

 

 Learn from the California State 

University (CSU) system and the 

Tennessee Board of Regents (TBR) 

about implementing and scaling HIPs 

 

 Highlight content that focuses on 

implementation and approaches to 

scaling HIPs 
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Make-or-break themes for the successful implementation and 

scaling of HIPs emerged from a survey of webinar attendees 

Theme Key Questions 

Leadership  Do you have executive or manager level buy-in? 

 Do you have faculty-level buy-in? 

 Who are the right people to have at the table to support HIPs efforts? 

Consensus  Is there a common understanding of HIPs qualities? 

 Are you all on the same page about your HIPs goals? 

 Have you agreed on the strategies that will get you there? 

Data  Do you have data to state your case, and monitor and track progress?  

 Have you created system- or institution-wide metrics? 

 How are you using it to continuously improve?  

Pilot  Have you identified the bright spots in your system or institution? 

 Are you engaging a mix of top performers and willing institutions in a pilot?  

 How do you know that this approach will be successful across systems and institutions? 

Scaling  Are you taking steps to create a flexible approach across unique institutions or departments? 

 Have you embedded these into transcripts or created a certification? 

 Are you sharing best practices across your system or institution?  
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There are emerging examples of systems which are tackling 

these challenges head on in unique ways 

- Learning communities at flagship and research campuses 

- Undergraduate research comprehensives 

- Internships that involve the garnering of national security clearances. 

- Applied learning task force 

- Ambitious goal of providing every student with an applied learning experience 

- Buy-in from the Board of Trustees and legislature 

- HIPs are very mature 

- Key Learning Communities are a wrap-around first-year experience 

- Students experience many HIPs within the first year.  

- First-year seminar courses help first-year students successfully transition 

- Introduced students while also engaging them in CU Denver's vast student resources 

- Faculty members integrate academic skills into their courses to foster student success 
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As part of their longstanding commitment to student success, 

AAC&U has created a repository of HIPs materials 

The AAC&U materials: 

 

 Define HIPs in clear and concise terms 

 Provide direction and tools that can aid in 

the implementation of HIPs 

 Include toolkits focused on 

implementation and adoption for specific 

HIPs 

 Highlight the good work of campuses 

across many HIPs 

 

http://www.aacu.org/leap/hips 

http://leap.aacu.org/toolkit/high-impact-

practices 

 

http://www.aacu.org/leap/hips
http://www.aacu.org/leap/hips
http://leap.aacu.org/toolkit/high-impact-practices
http://leap.aacu.org/toolkit/high-impact-practices
http://leap.aacu.org/toolkit/high-impact-practices
http://leap.aacu.org/toolkit/high-impact-practices
http://leap.aacu.org/toolkit/high-impact-practices
http://leap.aacu.org/toolkit/high-impact-practices
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The CSU has put together a series of rubrics designed to help in 

the implementation and scaling of HIPs 

As part of 2013-14 spending for Academic 

and Student Success Programs, CSU staff 

and faculty have developed the baseline 

definitions and intensity rubrics for: 

 

 Summer bridge 

 Peer mentoring 

 Learning communities 

 First-year experience 

 

You can explore here: 

http://teachingcommons.cdl.edu/geengage/hi

gh_impact_practices/  

http://teachingcommons.cdl.edu/geengage/high_impact_practices/
http://teachingcommons.cdl.edu/geengage/high_impact_practices/
http://teachingcommons.cdl.edu/geengage/high_impact_practices/
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CSU-Chico has leveraged public sphere pedagogy (PSP) to offer 

students authentic reasons for conducting research 

By creating a Town-Hall and engaging students in 

a related civic writing course, CSU-Chico found: 

 

 Town Hall students outperformed non-Town 

Hall students in a direct assessment of student 

writing 

 Town Hall students were more academically 

engaged than non-Town Hall students 

 Town Hall students reported statistically 

significantly higher levels of wellness across 

multiple semesters 

 

They have created a PSP toolkit. You can find it: 

http://www.csuchico.edu/fye/toolkit/index.shtml  

 

http://www.csuchico.edu/fye/toolkit/index.shtml
http://www.csuchico.edu/fye/toolkit/index.shtml
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The Center for Community College Student Engagement has 

issued multiple reports focusing on HIPs at Community Colleges 

Recently, A Matter of Degrees: 

Practices to Pathways was 

published. The report highlights key 

features of pathways, including: 

 

 Aligning levels of learning 

 Coalescing arts and sciences 

with career and technical 

education 

 Integrating student learning and 

support 

 Connecting classroom learning to 

applied learning 

 Merging curricular and co-

curricular learning, and  

 Bridging the for-credit versus 

non-credit gap. 
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Content like this will be featured in our HIPs learning 

community 

http://voices.merlot.org/group/high-impact-practices-for-all-students 
High Impact Practices  

For All Students 
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Questions? 
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For more information, contact:  
rebecca@nash-dc.org 
jonathan@nash-dc.org 

 

mailto:rebecca@nash-dc.org
mailto:rebecca@nash-dc.org
mailto:rebecca@nash-dc.org
mailto:jonathan@nash-dc.org
mailto:jonathan@nash-dc.org
mailto:jonathan@nash-dc.org

